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ABSTRACT 
The investigation presented here e>:plores the use of audio feedbacK in the 
review stage of .a Microtea.chin•;:J e:{ercise. 
The investigation involving Year Two Music Teacher Tr·aineest compared 
self-evaluation ratings. made in response to three feedb.ack conditions; 
memory, audiot and video; and attempted to e>:pla.in any difference in 
ratings by changes in the sour·ce of feedback. The three self-ratings vJere 
compared to an expert rating of ea.ch microlessan to investigate any other 
effects feedbacK had on r·a.ting, The design of the study also allowed for· a 
comparison to be made between two different teaching conditions, one 
teaching pupils in a classroom setting, and the other teaching peers in a 
College setting. 
Aithough questionnaire r·esponses indiuted a preference for· video 
feedbad<t th2r·e was actually little change between audio a.nd video ratings. 
Neither of these ratings were a.s accurate as the initial memor·y rating 
when all three were compared to the e>:per·t rating. The video feedback 
appeared to generate a positive ima.ge 1.,1hich resulted in tr·ainees 
over-r·a.ting themselves, Most importantly, there vvas no significant 
difference between a.udic, and video ratings. 
With r·egard ta differ·ences between teaching condition, the peer-teaching 
setting appeared to encourage an unr·ealistic: view•, with trainees in this 
group over-rating themselves mor·e than those teaching pupils at school. 
G.uestionnair-e responses indicated tha.t the group teaching in the school 
setting tended to regard the Microlesson; although limiting; to be a 
valuable e>:perience. This gr·,:Jup's initial r·ating 1,A,ia.s lov1er than the 
peer-teaching grmJp, but they were more responsive to changes in 
feedbacK. 
]. 
Despite sever·e limitations to the generality of the study due to design 
shortcomings; the findin,;is provide enou,;ih material for· a general 
discussion on the differences in mode of feedbacK. Sever·al issues a.re 
raisedt including the idea that an audio stimulus generates a. higher level 
response than a visual stimulus. The discussion includes r·efer·ence to an 
informal study which was underta.Ken to e>:plore this notion. (That it is not 
directly supported by the findings is probably due to design i5.5.ues which 
failed to account for the superior status of video in the eyes of 
ine>:perienced self-ra.ters1 and by the use of a rating scale which was not 
sensitive to issues of a.ur·al a.nd visual perception.) 
The discussion ta.Kes place within the canted of Teacher· Education, 
preparing for- a profession vlhich is continually ma.King demands on a 
teacher1 s adaptability to change and her ability to reflect on issues 
regarding the pace and direction of those changes. The feedbad< stage of a. 
Microtea.ching cycle is seen as a place vlher·e such reflective a.ctivii:y can be 
encour·aged; especially by the use of a variety of modes of feedba.cl<t 
including i:he activity of listening without visual cuest or in other wor·ds, 
audio feedba.cK. 
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TERMINOLOGY 
Students enrolled in pre-service training for Primary Schoc,l teaching ar·e 
refer·red to as trainees, (in the present study; trainees in their· second 
year) 
The School gr·oup refer·s to trainees who taught lessons to pupils (childr·en 
of age 9 or 10). 
The College gr·oup r·efers to i:r·a.inees who taughi: lessons to peers (trainees 
of the same year gr-oup}. 
Feedback refers to any information received by the trainee a.bout past 
teaching e:,:perience. In this study I feedback conditions include immediate 
recall (no assisi:ed feedback), audio (unguided listening to a soundtracK of a 
lesson), and video (unguided viewing of a film, v,tith soundi:racK, of a 
less.c,n), FeedbacK condii:ion, feedbacK mode, and type of feedbacK ar·e 
inter·changeable i:erms. 
Teaching condition refers to the envir·onment (or sei:ting} where the 
microlesson took place, and ther·efore the type of pupil involved in the 
microless.on, either at School or at College. Supervisor refers to the 
person implementing the music cour·E.e, and carrying out the present study. 
B:>:pert r·atino is the evaluation grade given by the super·visor for each 
m icrole s son, 
The terms Micr·olesson and Micr·oteaching e>:er·dse refer· to the same 
activity and are used inter·changeably. The abbreviation MT is used in 
places to stand for II M icroteaching". The terms Rating sca.ie and 
Evaluation form .are also used interchangeably, 
VlJ. 
CHAPTE:R 1. INTRODUCTION 
An Education Systemt liKe most e>:amples of social organisation, responds 
to change. For survival, the integral parts of any organised group of 
human activity are required to continually adapt. Education1 with a direct 
responsibility to children and their par·ents, is per·haps more ·,,rulnerable 
than other disciplines to pressure from e>:ternal forcest be they ma.rKet 
demands, community requirements, or· technological developments. 
Teacher E:ducation is a specialised facet of the discipline of Educations. 
It is a yc,uthful facet, with attention to pr·ecisely how best one person can 
encourage learning by another person being the thrust for only the last 
century. It ha.s become accepted now that the possession of knowledge 
itself is simply not sufficient to ma.Ke a teacher, certainly not always a 
'good' teacher. Teachers' Colleges and University Education Departments 
specialise in research and educating students of teaching in ways of 
imparting that Knowledge, of creating suitable learning environmentst of 
enquir;l and discovery in the classroom, and in later life, 
As. a young discipline, Teacher Education is padicula.rly r·esponsive to 
pressure and change. Schon (1988}, in talking about preparing 
profess.ionals for the demands of practice, suggests that pressur·e, fr·om 
the community often focuses on 
"such issues as the quality of teaching and the in-service 
education of teachers. Teachers, who often resent becoming 
tar·gets of blame for the perceived failures of public 
educa.tiont tend nevertheless to advocate their own versions 
of the need for professional development and r·enewal. 
Cr-itics inside and outside the schools have argued in recent 
years that we must foster and rewar·d development of the 
cr·a.ft of teaching" (Schon, 1988, p15). 
It is in such an eager atmosphere of r·esponsibility and professional 
development that the growth of Teacher E!:dwca.tion flour·ishes. Issues such 
as, for· e:-:ample, the open-plan classroom, the teacher· as "reflective 
1 
professional" t microteachingt discovery learning exemplify the variety of 
concerns which challenge teachers and Teacher E:duca.tor·s. 
When "Microteaching" was first introduced at a University Education 
Departmentt it emerged as a. response to a. challenge, in this case from 
within the pr-ofession - student teacher-s were disillusioned with the 
relevance of their methods course. (Allen and Ryan; i 969). And as 
Microteaching developed in various countries and in varied teaching 
conditions, it both r·esponded to, and in turn, challenged, the pr·inciples and 
practices of the teaching profession. 
"Teacher· trainers who had become dissatisfied with previous 
approaches to the practical training of teachers regarded 
micr·oteaching as a breath of fresh air in the clouded area of 
effective teaching. With the introduction of micr·oteaching 
with its associated emphasis on teaching behaviour, 
educationalists began to e:<amine other wider perspectives in 
educatic,n. As a result, there developed movements 
advocating the total reform and restructuring of teacher· 
education itself" (Har·gie and Maidment, 1'?79, pi i 1). 
The initial development .and subsequent growth of Micr-oteaching provides 
an e>:ample of what Schon was referr·ing to as the "development of the 
cr·aft of teaching" (Schon i 9E:E:l. In its 25 year· development, Microteaching 
has been analysed and adjusted by many sour·ces and for m.any r·easons, 
being accepted by some and discarded by others. Allen and Ryan 
anticipated this in the early days at Stanfordt a pr·imary locus of MT 
development; when they warned that; 
"Microteaching cur·rently has the same pr·omise, and the same 
danger; that newly devised research and training techniques 
have always had; the pr·omise of opening up entirely new 
a.venues; perspectives and alternatives to human e>:ploration; 
the danger· of locKing in too ea.r·ly on a first alter-native which 
a.rose purely out of cha.nee and convenience" (Allen and Ryan, 
1969, pr·eface iii). 
For· some, the behaviour- modification model of Microteaching proved to be 
either umvorkable or- unwanted in the Teacher E!:ducation process. They 
"locKed in too early". For· others, the fle:dbility of Microteaching v1<1s 
seen as an advantage, and adaptations were made to suit various needs 
and r·equirements. This has r-esulted in a r·efinement of the Microteaching 
2 
principle into various conceptual models (see Chapter 2}, an indication of 
Microteaching bc,th responding to, and being r·esponsible for, changes in 
educational thinKing. 
One such conceptual model has focused on the need for teachers to be 
sensitive to the changing needs of pupils, and to be fle>dble in their· own 
teaching strategies. Such a "r·eflective" model of Microteaching echoes the 
ideas of Schon, who 1l✓hen writing a.bout "Educating the Reflective 
Practitioner·", ta.lKs of the professional engaged in a "kind of 
improvisation, inventing and teE-ting in the situation str·a.tegies of her own 
devising" (Schon, 1988, p5}. The way that Microteaching can encourage such 
a perspective forms the basis of the discussion in Chapter 6 of this pa.per. 
The initial developers suggested early in its development that; 
"Microtea.ching as a teacher training technique must proceed 
via. a careful investigation of the contributic,n of ea.ch of its 
components". (Allen and Ryan, 1969, p15} 
It is therefor·e the aim of this study to discuss how a manipulation of the 
components of the Microteaching process can best encourage the growth of 
reflectic,n, In particular·, the feedbad< component of the pr·ocess is under· 
review; with both the main study and the follow-up study contra.sting the 
use of audio feedback with video feedback. (Chapter·s 4,5 and 6}. 
The development of video r·ecording and playback has undoubtedly had a 
strong influence on the gr·owth and acceptance of Microteachingt which is 
itself evidence of the level of response which the Teaching profession 
makes to technologicai developments outside the school, That video has 
dominated and influenced the growth of Microteaching is a reality ignored 
by many writer·s. Of central impor·tance in this paper is the thesis that 
audio tape can also be effective in providing feedback; for general 
classr·oom situations and especially for music teaching. In the 
suggestion is made that the absence of visual cues or images allows for· 
and indeed encourages a degree of concentration and attention .at a deeper 
3 
level, listening resulting in a more thoughtf1.Jl r·e:.ponse, and providing a 
greater opportunity for the gr·owth of r·eflective thinKing. 
Chapter 2 describes the evolution of Microteaching, and reviews some of 
the litera.ture contr·ibuted since 1963, the year· that the MT pr·ogramme at 
Stanford was first introduced. It also briefly outlines the development of 
Music Education a.nd the training of music teachers. Finally, it combines 
these tvvo topics and discusses the place of Microteaching in the training 
c,f Music Teachers. 
Chapter 3 di:-cusses the influences the literature has had on the present 
thesis and outlines the hypotheses which shape the design of the research. 
Chapter 4 e>:plains the procedure a.dopted for the main investigative study, 
bacKgrounding the subjects and recording instr·uments used. As well as 
contrasting modes of feedbacK, the study was able to contrast two teaching 
conditions (teaching pupils and teaching peer·sl1 a comparison made 
possible by design factors, but c,ne secondary to the ma.in thesis. 
Chapter 5 reports the results of the study, and analyses data collected 
from the evaluation forms a.nd questionnair·es completed by the subjects. 
The results a.re integrated in a. general discussion of the findings, with 
reference to the earlier· liter·atur·e review. 
Chapter 6 continues the discussion, and repor-ts the findings of an informal 
follow-up study, under·taKen tc, e>: pl ore a notion of reflective 
Microtea.ching which emer,;}ed from the main study. The chapter then 
synthesises findings from both studies and 1.-vith reference to material 
fr-om a r·ela.ted disciplinet the psychology of hearingt draws some 
conclusions. The focus of the discussion is returned back through issues 
of listening, of feedbacK, and then of Microtea.ching, to the more general 
implications for Teacher· Education. 
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